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Chroma: how pure a hue is in relation to gray. A color
with more gray has a low chroma. A color that has a
higher chroma, like the red of a fire truck because it's
more pure to the color red.
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Intensity: the brightness or dullness of a hue
Saturation: the degree of purity of a hue A
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Value: A mesure of the amount of light reflected

from a hue.
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. HUE- color in its pure form
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Compound colors are mixed from all three
primaries. They are all the Browns, earthtones, etc.
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PANTONE COLOR MATCHING SYSTEM

@ B Pantone provides auniversal language of color that enables
) color-critical decisions through every stage of the workflow.

@ Standardizing colors allows manufacturers to refer to the Pantone

System to make sure colors match no matter where they are printed.

RED ORANGE
PMS 485 PMS 165
1. Fire, blood, energy. 2. Warm creativity

YELLOW

PMS 107
3. Sunshine, joy,

GREEN

PMS 356
L. Nature, growth,

GOLOR

COLOR WHEEL

BLUE

PMS 200
5. Sky, sea,

CMYK Color Model
(ALSO KNOWN AS
FOUR COLOR PROCESS) IS A
SUBTRACTIVE COLOR MODEL
.BASED IN FOUR COLOR
PRINTING. CMYK REFERS
TO THE FOUR INK PLATES:
CYAN, MAGENTA, YELLOW,
AND KEY (BLACK).

(RED, GREEN, BLUE)
A SYSTEM THAT
REPRESENTS THE
COLORS ON A
DIGITAL SCREEN

RED, GREEN AND BLUE
CAN BE COMBINED
TO CREATE ANY COLOR
ON THE VISIBLE
SPECTRUM

SPLIT COMPLEMENTARY

QD

ANALOGOUS
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DOUBLE /COMPLEMENTARY

MONOCHROMATIC
Containing or using only one color.
In multiple saturation and values.

Susardiry Primaty

PURPLE
183838 TCx
6. Royailty, power,

BLACK

0961 C

Death, mourning,

‘WHITE
1-06017CX

Purity, perfection

danger, strangth, love,  stimutating, cheer, intellect, fertility, freshness,  depth, stabilty. wealth, notability, evil, darkness, elegance honesty, cleanliness,
passion enthusicam, evergy, attention healing, safety. tranquility, trust, ambition, dignified, ~ wealth, restraint, power new beginnings
happiness, success  grabbing money masculinity mystrrous
o
KT Hamilton, Soph “Color S 7
amilron, OP omore, CLolor yStCWLS poster

01 EXECUTIVE SUMMARY

MARGARETTA (GRETTA) OLTON

CTE DESIGN & VISUAL COMMUNICATIONS EDUCATOR

I am a Massachusetts-licensed Design & Visual Communications educator with over nine years of experience building
and sustaining a fully aligned Chapter 74 CTE program within Boston Public Schools. My work integrates industry
credentialing, Universal Design for Learning (UDL), Multi-Tiered Systems of Support (MTSS), and real-world
professional practice to ensure students graduate prepared for both postsecondary study and immediate entry into
the design workforce.

[ transformed a traditionally architecture-based arts pathway into a comprehensive Design & Visual Communications
program aligned to Massachusetts frameworks, OSHA safety standards, Adobe industry certifications, and Perkins
accountability measures. | designed a Vertieally articulated four—year pathway (foundations through senior thesis) that
integrates typography, branding, animation, photography, digital media production, and client-based design.

I founded Studio M7 in 2017 to provide authentic client experiences for students. Projects have included large-scale
architectural curtain wall installations, construction scrims, electronic billboards, and municipai design work. Students
under my leadership have consistently earned Scholastic Art & Writing Gold and Silver Keys, secured competitive
scholarships and full rides to top colleges, and reported feeling over-prepared for college-level design programs.

My classroom culture emphasizes community, critique, professiona] workflow systems, collaborative probiem—soiving,
and culturally responsive design. I integrate UDL and tiered supports into every lesson to ensure rigorous, equitable
access to technical design skills.

My practice is grounded in the belief that design education is both technical and transformative: it builds career
pathways, develops voice, and equips students to shape visual culture responsibly.
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02 TEACHING PHILOSOPHY

DESIGN IS COMMUNICATION, RESPONSIBILITY, AND POWER.

My teaching philosophy is rooted in the belief that all scudents deserve access to industry-level design education,
regardless ofbackground, prior preparation, or perceived ability, Asa Chapter 74 Design & Visual Communications
educator, I see my classroom as both a professional studio and a launchpad; a place where technical skill, critical

thinking, collaboration, and personal voice intersect.

I teach design as a structured and intentional process: research, ideation, critique, revision, and refinement. Professional
creativity is not accidental. Students learn file architecture, typography systems, production standards, safety protocols,
Adobe certification competencies, and client communication alongside visual hierarchy and brand storytelling. By
embedding professional workflow systems into daily instruction, I ensure that students graduate with measurable,

transferable skills aligned to industry expectations.

At the same time, I believe learning is inherently social. Students grow most profoundly when they are able to
demonstrate their strengths while being exposed to and enriched by the diverse abilities, experiences, and perspectives
of others. My classroom is structured, collaborative, and reflective. Critique is not about defending work; it is about
refining it. Students learn to articulate design decisions using industry vocabulary, to receive feedback as a tool for

growth, and to contribute rneaningfully to a community ofdesigners.

Equity is central to my practice. I believe rigor and access work together. Through Universal Design for Learning and
tiered supports, I create multiple entry points into complex technical work. I use visual modeling, scaffolded critique
protocols, sentence frames, differentiated deliverables, and individualized supports to ensure that all scudents can
meet high expectations. My curriculum is intentionally flexible, balancing content mastery with varied pathways for
engagement and expression. Students encounter multiple ways to access content, multiple methods to demonstrate

understanding, and personalized opportunities to build on cheir strengths while addressing areas for growth.

[ am deeply committed to culturally responsive teaching. Students bring unique identities, histories, and viewpoints into
the classroom. T design learning experiences that honor those perspectives while challenging students to expand their
thinking, develop artistic voice, and engage critically with visual culture. A heterogencous classroom is an asset that
deepens creative problem-solving and perspective.

Authentic work is transformative. When students see their designs installed on municipal billboards, printed at
architectural scale, or used by real clients, they begin to see themselves as professionals. Through Studio M7 and
industry partnerships, learning moves beyond simulation and into lived experience. Students do not simply complete

assignments; they function as designers.

Ultimately, I measure success not only by awards, certifications, or scholarships, though my students have earned
all three, but by confidence and agency. Graduates return from college reporting that they feel ahead of their peers.

Employers request to hire current students. These outcomes reflect not only skill acquisition, but identity formation.

Design education, when done well, expands possibilities. My work prepares students with professional portfolios,
industry-aligned technical expertise, collaborative habits of mind, and the belief that they belong in creative and
professional spaces. My goal is not only to teach design, it is to cultivate designers.



03 DVC PROGRAM DESIGN STRUCTURE & CHAPTER 74 ALIGNMENT

VERTICAL SKILL PROGRESSION MODEL

My program follows a spiral model of learning: skills are introduced, reinforced, expanded, and ultimately mastered
through repetition, increasing complexity, independence7 and professional expectation. Each year builds upon the last.
Students move from:

+ Learning what design is, to

+ Understanding how design works, to
+ Analyzing why design matters, to

+ Creating meaningful designs.

Technical skills, critique structures, design vocabulary, file organization systems, and professional communication
expectations are reinforced annually. By senior year, students operate with autonomy, accountability, and industry

fluency.

STRAND 1, 2, 3 ALIGNMENT

All of my DVC courses are fully aligned to Massachusetts Chapter 74 frameworks and accountability standards:

STRAND 1 — SAFETY & PROFESSIONAL PRACTICE

OSHA safety standards
Digital safety & copyright

+  Ethical design practice including Al best practices
Professional communication

Time management & production workflow

STRAND 2 — TECHNICAL KNOWLEDGE & SKILLS

+ Typography systems
Composition & visual hierarchy
Raster vs. vector decision-making

+ Adobe Hlustrator, Photoshop, InDesign
Animation fundamentals
Branding systems

+ Portfolio production standards

Fundamentals of photography

STRAND 3 — EMBEDDED ACADEMIC KNOWLEDGE

ELA (design rationale writing, critique discourse, rescarch synthesis)
« Math (scale, proportion, layout measurement, production specs)

Digital literacy (file architecture, naming conventions, workflow systems, use of production equipment

and peripherals)



STUDIO & INDUSTRY INTEGRATION

My DVC pathway intentionally blends studio-based learning, a structured critique culture, real-world clients, public
exhibitions, and professional workflow systems to create an authentic design environment. Students do not simply

complete classroom assignments; they work as designers.
p 8 ; they &

Beginning in Grade 9 and continuing through Grade 12, students use professional file architecture systems, apply
precise design language and vocabulary, participate in formal critique cycles, present written and verbal design
rationales, revise work based on structured feedback, and producc print—rcady and digim]—rcady deliverables aligncd

to industry standards.

Studio M7, which I founded in 2017, extends the classroom into professional practice by providing authentic client
experiences, inc]uding largc—scalc installations, municipal dcsign projects, and branded campaign materials. Through

this integration, students experience the professional practice of design.
CAREER READINESS & CERTIFICATIONS GRADES 9-12

Student work and outcomes serve as measurable evidence of my program’s impact and rigor. Students consistently carn
awards and recognition at the local, state, and national levels, demonstrating the quality and competitiveness of their

design work. These honors validate both technical skill and conceprual depth.

Karla Duque, 10th grade, “The Weary Blues,” By Langston Hughes: Designed and Illustrated Accordion Fold Book, Scholastic Art
and Writing Award, Gold Key. Ms. Duque received a full scholarship to Suffolk University to study Graphic Design.



College acceptances and scholarship awards further reflect postsecondary readiness. Graduates are accepted into
competitive art and design programs and receive merit-based scholarships that recognize their portfolios, professional

presentation skills, and creative thinking.

I . | W W W YV

Liam Rotti, “Senior Thesis: Musical Artist Posters.” Mr. Rotti is studying Media Design at Rochester Institute of Technology (RIT).

Portfolio completion metrics track the percentage of students who graduate with fully developed, industry-ready
portfolios that include branding systems, typography projects, publication design, digital media, and client-based work.
These portfolios reflect longitudinal growth, revision-based refinement, and alignment to professional standards.

Alumni success and industry placement provide long-term indicators of program effectiveness. Former students pursue
degrees in design-related fields, secure internships, and enter creative industry roles, demonstrating that the pathway

prepares them not only for graduation, but for sustained success in postsecondary education and the workforce.
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04 CURRICULUM & INSTRUCTION DVC (1-4)

INSTRUCTIONAL FRAMEWORK

My curriculum is grounded in the belief that the artistic process is both a creative and intellectual framework for

problcm—solving. Across artistic disciplines, artists rciy on imagination, investigative research, play, persistence, vision,
intuition, and collaboration, balanced with craft, technique, discipline, ownership, and thoughtful use of resources.

What needs to be designed?
Who is the target audience?

What are the specifications?
When is it due?

Who is the target audience?
What copy will you need?
Collect pirctures/illustrations/graphs.

Come up with as many ideas for a
solution as you can. Do not edit
your ideas at this stage.

ALL ideas are valid

How many different ways can you
design the solution to the problem?
This is called iterating.

Show the client your solution.
Get feedback from the client
and your peers..

©,/0,/0/0/0&

Incorporate the feedback and
refine the design until it is complete.

BEGIN HERE

Define
the problem

Refine
Improve

the design

A
A

design ‘&=
PROCESS

Critique
Feedback

from client

eccccscsen®

4.................>

Brainstorm
Analyze

This dynamic interplay between creativity and structure forms the foundation of my instructional approach.

The artistic process is not linear, nor is it identical for every creator. Some artists begin with research and field

observation; others begin with sketches, material experimentation, or conceptual inquiry. What unites them is a

commitment to investigation, composition, reflection, and refinement. Students in my classroom engage in this same

process: observing, rescarching, sketching, prototyping, revising, and making intentional decisions in service of meaning
and communication.

At the same time, my instructional framework is intentionally scructured and aligned to professional design

environments. [ use a studio-based learning model that mirrors real-world creative practice. Students operate within

clearly defined professional workflow systems: research folders, file architecture protocols, thumbnail ideation cycles,
critique checkpoints, production standards, and final deliverables. Creativity is nurtured within systems that promote
accountability and technical precision.

My curriculum is vertically aligned across four years, building increasing technical fluency, conceptual depth, and

independence. Students move from foundational design literacy to sophisticated visual problem-solving, learning not
only how to create, but how to analyze, justify, and refine their work. Academic standards are embedded intentionally
within dcsign instruction; litcracy, mathematical reasoning, digital ﬂucncy, and communication skills are practiced
through authentic creative tasks.
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J.C. rehearses his senior thesis presentation, “Self-Portrait,” recording himself to refine his delivery and prepare for a live audience.

Students work with industry-standard tools and technologies while participating in a structured critique culeure.
Critique is central to instruction. Through guided discussion, peer review, and reflective writing, students learn to
evaluate relationships among elements, functions, structures, and audience impact. They come to understand design

as a system of interconnected decisions rather than isolated aesthetic choices.

The artistic process complcmcnts the scientific method, both rely on inquiry, experimentation, revision, and evidence-
based reasoning. Through continual contemplation, observation, organization, and iteration, students develop insight

into how visual systems communicate meaning and how thoughtful design can shape the world around them.

In my classroom, students are taught that imagination and discip]inc coexist. They learn to think Cxpansively while
executing precisely. They are encouraged to explore, question, and take risks, while meeting professional standards for
craft and production.

Ultinmtely7 my curriculum prepares students not only to create compcl]ing visual Work, but to cthink like dcsigncrs:

analytical, reflective, persistent, collaborative, and innovative.

Students work in teams throughout the design process to emulate how design studios function.



ABRIDGED 4 YEAR CURRICULUM MAP

YEAR 1: FOUNDATIONS OF DESIGN

Focus:
Understanding and applying the Elements & Principles of Design

Units & Skills:
Incroduction to Design 'Ihinking & Visual Communication

+ What is design and how does it impact the world?
« The role of a dcsigncr in society

+ Incroduction to different design fields
- graphic design, illustration, branding, UI/UX, motion design

. Elements & Principlcs ochsign
- Line, Shape, Color, Texture, Space, Value, Form
- Balance, Contrast, Emphasis, Movement, Pattern, Rhythm, Unity

« Color Thcory & Application
- Color psychology

- Mixing colors, digital and print applications

« Introduction to Composition & Layout
- Rule of thirds, grids7 alignment

+ Introduction to Typography & Lettering
- Type anatomy, font classifications, expressive typography

+ Introduction to Photography
- Camera basics
- Lighting basics
- Photoshop basics
+ Photography & Image Editing for Designers
- SLR & phone photography
- Editing techniques in Photoshop
- Digital tools: Adobe Photoshop, Procreate basics

Final Project: Design Showecase
Students create a poster series or a small zine demonstrating their knowledge of the Elements & Principles

Additional PI'OjCCt: Studcnts dcsign a SUpCI‘hCI‘O thﬂt SOIVCS a WOI'ld problcm

Internship:
Twice a week after school for one hour, totaling 25 hours



YEAR 2: ARTISTIC VOICE & CONCEPT DEVELOPMENT

Focus:

Deepening understanding of design principles while developing a unique artistic voice
Units & Skills:

+ Visual storytelling & concept development

+ Creating meaning through design

« Narrative in graphic dcsign

« Personal style & identity exploration

+ Rescarching influential designers & artistic movements
. Stylc exercises to Cxplorc individual aesthetics

« Traditional media: sketching, painting, collage

+ Intermediate typography

« Digital tools: Adobe Photoshop, Illustrator, Procreate basics
+ Motion graphics & animation (intro)

« Interactive media & UX/UI principles

. Introduction to web dcsign

Focus:
Concept first. Students learn that design and typography are communication.
Emphasis on hicrarchy, consistency, lcgibility VS. rcadabi]ity, audience, and Clarity.

Final Project: Portfolio Picces
Major projects:
Short animation
lnfographic

Mlustrate and design a poem or song

Internship: Twice a week after school for one hour, totaling 25 hours



YEAR 3: DESIGNING SYSTEMS & COHESIVE PROJECTS

Focus: Creating multi-part projects that follow a unified design direction
Units & Skills:

+ Design systems & consistency

+ What makes a cohesive visual identity?

+ Multi-platform branding (print, web, packaging)

« Advanced layout & editorial dcsign

+ Book cover & magazine layout

+ Grid systems & hierarchy

. Advcrtising & campaign dcsign

+ Social media graphics, posters, and product branding

« Storytelling through ads

+ Hlustration in design

+ Digital vs. traditional illustration techniques

« Custom icons, vector gmphics

. Packaging dcsign & environmental graphics

+ Designing for physical products

+ Sustainable packaging

« Motion dcsign & interactive media

« UX/UI, animations

+ Collaborative project: designing for a client
Final Project: Multi-Platform Design System

Additional Project: Students create a musical artist rebrand campaign that includes branding, advertisements,

packaging, and digital applications, and a style guide for the brand.

Il’ltCI’l’lShip: Once a WCCk ﬂ&CI‘ SChOO] fOI' one hOLlI'7 [Otﬂlil’lg 25 hOUI‘S



YEAR 4: PORTFOLIO DEVELOPMENT & PROFESSIONAL PRACTICE

Focus: Preparing students for college and professional careers in design
Units & Skills:

. Portfolio building & presentation

+ Selecting and refining projects

+ Crafting a design portfolio for college applications

« Resume & profcssiona] branding

+ Designing a standout resume and cover letter

+ Creating an online portfolio (personal website, or Instagram showcase)
. Frcclancing & business in dcsign

+ Pricing work & contracts

« Pitching to clients

+ Advanced typography & experimental design

« Expressive type & kinetic typography

+ Thesis project: self-directed study

. Students dcsign a capstone project that reflects their pcrsonal dcsign interests
. lnternships & industry connections

+ Opportunities for real-world experience

+ Guest lectures from industry professionals

« Final portfolio review & senior showcase

+ Students present their work in a gallery setting or digital exhibition

Internship: Once a week after school for one hour, totaling 25 hours
Program Aims:

+ Hands-on learning with real-world projects

« Use of industry—standard software & tools

+ Encouragement ofpersonal artistic voice

+ Guest speakers & field trips to design studios

. Intcrnships & client-based projects for experience

Students build technical skills, develop their artistic voice, work on professional design systems, and graduate
with a portfolio ready for college or the workforce.



STANDARDS-BASED RUBRICS , FORMATIVE, & SUMMATIVE ASSESSMENT SYSTEMS

Assessment in the Design & Visual Communications (DVC) pathway is grounded in standards-based rubrics aligned to
Massachusetts Chapter 74 Strand 1 (Safety & Professional Practice), Strand 2 (Technical Knowledge & Skills), and Strand
3 (Embedded Academic Standards). Performance bands (NY / GT / AP / P/ HP) define measurable expectations across
concept development, technical execution, visual communication, professional workflow, critique, and revision.

Assessment prioritizes demonstrated competency over time rather than isolated assignments. Students are evaluated on
both product and process, including research and rationale, craft and precision, application of typography and hierarchy,
file organization, responsiveness to critique, and the ability to clearly articulate design decisions.

Formative assessment is embedded daily through structured critiques, sketch checkpoints, milestone reviews, technical
demonstrations, reflection prompts, and iterative proof submissions. Feedback is standards-referenced, specific, and

actionable, reinforcing revision as central to mastery.

UDL- and MTSS—aligned supports, inc]uding: scaffolded rubrics, exemplars, and revision templates, ensure equitable

access to rigorous, professionai—leve] expectations.

Natalia Reyes, for Studio My, designed the curtain wall for the new school building. Ms. Reyes received a full scholarship to
Lesley University to study graphic design.

05 STUDIO M7 & INDUSTRY PARTNERSHIPS

STUDIO M7 & INDUSTRY PARTNERSHIPS / AUTHENTIC CLIENT-BASED LEARNING

Studio M7 and industry partnerships extend this framework into authentic professional practice. Students engage
in municipal and architectural projects that include large-scale installations and public-facing design work. They
participate in industry collaborations with practicing designers and creative agencies, access structured internship
pathways, and present their work in professionai presentation experiences before clients, administrators, and design

professionals. Through this integration, students experience design as real-world practice aligned to industry standards.



NN NN NN NN NN E NI NN EEEEEEREEEEEEN ]ostcn Parks, 11thgmd@,for Studio
I N TDE ER SAIgLI EE M7 designed and produced the social
media graphics and advertisements

PROJ ECTS for the AIGA.
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AIGA partnered with the BAA DVC program to host an interactive designer panel for Junior and Senior DVC students.
Designer’s reversed engineered their design projects for the students.



Guest Speaker: Jeanelle
Austin. Her work centers

on pursuing racial justice
with joy. As a lead caretaker
of the George Floyd Square
memorial, she works at the
powerful intersection of
preservation and protest—
honoring the guiding belicf
that everything is somc‘body’s

of‘Fering.

PROTEST ART: ART AS A CATALYST FOR CHANGE

As part of one of my 11th grade units, “Protest Art: Art as a Catalyst for Change,” I invited racial justice activist and George

Floyd memorial curator ]eane]le Austin to speak with students about the role of artists in movements for social Change.




06 STUDENT WORK & OUTCOMES

STUDENT AWARDS & RECOGNITION

Student work and outcomes serve as measurable evidence of my program’s
impact and rigor. Students consistently earn awards and recognition at the
local, state, and national levels, demonstrating the quality and competitiveness
of their design work. These honors validate both technical skill and conceptua]

depth.

College acceptances and scholarship awards further reflect postsecondary
readiness. Graduates are accepted into competitive art and design programs
and receive merit-based scholarships that recognize their portfolios,

professional presentation skills, and creative thinking,

Portfolio completion metrics track the percentage of students who graduace
with Fu“y developed, industry—ready portfolios that include branding systems,
typography projects, publicntion design, digit;ﬂ media, and client-based work.
These portfolios reflect longitudinal growth, revision-based refinement, and

alignment to professional standards.

Alumni success and industry placement provide long-term indicators of
program effectiveness. Former students pursue degrees in design-related fields,
secure internships, and enter creative industry roles, demonstrating that the
pathway prepares them not only for graduation, but for sustained success in

postsecondary education and the workforce.

Natalia Reyes’s design was chosen by the BPS District for the official CTE logo.

Equity in a DVC program means examining who is centered in design narratives and who is not. This commitment
shows up in projects where students rebrand diverse musical artists across cultures, analyze protest posters and global
movements in typography studies, and engage in discussions about design bias, who gets seen, who is excluded, and
why. Students critically analyze representation in branding systems and are encouraged to design from their lived
experiences. They explore the work of underrepresented designers, study cultural semiotics, examine design as political

communication, and understand design as a pathway to economic mobility.

Equitable access to technical rigor means ensuring all scudents have access to high-level learning. Every student learns
Adobe Ilustrator, Photoshop, and InDesign. Every student completes portfolio-level projects, practices professional
file architecture, engages in structured critique, and revises work toward mastery. All students are exposed to industry
credentialing opportunities. I intentionally normalize technical vocabulary, explicitly teach industry workflow
systems, and uphold professional standards while providing structured supports to ensure access. As a result, students,
particularly those from historica]ly margina]ized backgrounds, graduate with OSHA certification, Adobe credentials,
portfolio-ready work, authentic client experience, and the confidence to present to industry professionals.



UNIVERSAL DESIGN FOR LEARNING

Universal Design for Learning in my DVC program is about designing access to rigor from the start. UDL ensures
that high professional expectations remain consistent while students are provided multiple pathways to reach them.

Through multip]c means of representation, I providc visual Cxcmplars that include both profcssional and student work,
live process demonstrations in Illustrator paired with printed step-by-step instructions, vocabulary slides with visual
supports, and recorded mini-lessons that students can replay as needed. This ensures that complex technical content is

accessible without rcducing its dcpth.

Through multiple means of engagement, I design choice-based projects such as artist re-brands, typography mood
explorations, and client briefs, and I connect learning to real-world audiences through Studio M7 clients. Students
participate in a structured critique culture, engage in iterative revision cyc]cs, and gain industry exposure through

experiences such as Digitas visits and AIGA panels. Engagement is rooted in authenticity and relevance.

Through multiple means of action and expression, students demonstrate learning through digital and print
deliverables, process slideshows, storyboards, written rationales, and oral critique defenses. All students are held to the
same standards, but may be given different entry points and modes of expression to meet the same professional-level

expectations.

MTSS FRAMEWORK: TIER 1, TIER 2, TIER 3 SUPPORTS

My program operates within the Massachusetts MTSS blueprint by intentionally integrating academic, behavioral,

and executive functioning supports into daily studio practice.

At Tier 1, universal supports are embedded for all students through structured workflow systems. Explicit modeling of
professional file naming conventions, step-by-step project calendars, and rubrics provided at project launch, whole-class
critique norms, and built-in revision days. These systems ensure predictability, clarity, and professional accountability

across the program.

OCTOBER DECEMBER

SUNDAY MONDAY 29 TUESDAY' WEDNESDAY THURSDAY  FRIDAY SATURDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY  FRIDAY SATURDAY

. 1v .

6 9
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o 15 6 Winter Recess
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Peoples Day

22 3
2 0

30 1 2
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2
B

7
2 24
28 9 3 31

Online calendars help students keep track of their progress and helps them to keep their planners up-to-date.
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See Timeline Bolow

3/3/2025-3/7/2025
3/10/2025-3/14/2025
3/17/2025-3/21/2025
3/24/2025-3/28/2025
3/31/2025-4/4/2025

17124 /2

Where are you in your

process?

Coloring final sketches.

Typography (in illistrator)

Typography (in illistrator)

Typography (in illistrator)

Finished in illistrator

414/2025-4/18/2025

Finished typography in illistrator
and downloaded then too
google drive

What is going well?

One thing going well is pacing, i
think I'm working pretty fast
One thing going well is just the
progress in general, i like how
everything looks so far.

One thing I think that is going
well is the3 typography, | like the
way it looks 5o far

One thing i think is going well is
the typography I've dont so far
One thing i think went well was
pacing and getting my book
pages done on time

One thing i think went well was
pacing and getting my book
pages done on time

What could be better?

The quality of the coloring, I'm
going to try to make it look
better

none
Ithink pacing should be better
because I'm only on my fourth
page so far

One thing i can do better is
paciong (working faster)

none

none

What support do you need?

advice on how to make my art

look a little better

none

none

none

none

none

What are your action steps?

Next i want to make sure that all
my pages get printed out

Student progress trackers to keep students oriented in the design process.

At Tier 2, I provide targeted supports such as sentence frames for written design rationales, annotated exemplars,
graphic organizers for hierarchy and layout planning, small-group re-teaching of llustrator tools and typography
concepts, milestone check-in trackers, and modified deadlines paired with accountability plans. In a DVC context, Tier 2
frequently addresses executive functioning gaps, language processing needs, and conceptual understanding challenges.

At Tier 3, intensive supports include one-on-one design conferencing, sequenced deliverables, scaffolded Ilustrator
templates, alternative demonstrations of mastery such as verbal design defenses in place of written responses, and
collaboration with SPED and ELL staff. Students receiving Tier 3 supports continue to complete industry-aligned work;
expectations are scaffolded strategically

)

@ 0:26 /049

plate. X

Layers

Go to Window > Layers
to open the layers window

Q_ Search All

| >
> ! Circle Stickers
> Circle Templates
| > I Rectangie stic...
> [l Rectangle Te...

Turn on both circle OR both
rectangle layers. Hide the other 2.

Go to File > Place

and find the sticker image you want
to place in the femplate and click on
the artboard.

Go to Window > Links
Make sure your images
are “embedded”

Create Circle Shaped
Stickers on this layer.
Placeyou image inside
the circle.

Scaffolded application templates are one of the Tier 3 supports I use in the classroom.



bentence Starters for Visual Analysis

n

e “One thing | notice about this artist’s work is
e “Arepeated element in this piece is , which makes me think
e “Compared to the first artist, this artist uses more/less.”

n

e “Both artists use , but in different ways: Vs.

Sentence starters and ChCCkliSES are great Tier 2 SMPPOVTS

10th Grade Benchmark Review Preparation Worksheet
(With Sentence Starters + Examples)

Name:

Date:

What to Bring to Your Review:
[J Thumbnail Sketches
[J Finished Sketches
(J Mood Board

[J Notes for your presentation

Dress Code Reminder:
Wear nice clothes. No ripped jeans, hoodies, or sweatpants. Present your best self with
confidence!

Research and Problem Solving
1. Describe your research process.

Sentence Starter: "To start my research, | began by looking into..."
Example: "To start my research, | began by looking into indie folk music and read about
the emotions commonly expressed in that genre."

Also include: "The target audience for my project is..."; "The genre of the song/poem |
chose is..."

Example: "The target audience is teenagers who enjoy calm, reflective music. The
genre is indie folk."




OTHER POSSIBLE ACCOMMODATIONS

Below is a list of accommodations I employ to teach students with a range of abilities. ELL
evaluations, IEPs, 504 plans, teacher observations, students’ responses to interventions, students’ suggestions
for what works for them, and teacher-parent conferences inform which accommodations are appropriate.
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Use visual examples to support oral presentation

Use assistive technology (FM System), interpreter software
Provide extra time to complete tasks

Break assignments into small segments

Provide opportunities for practice and repetition
Highlight key words to support vocabulary acquisition
Give an outline of a lesson

Give extra time to process oral information and directions
Take frequent breaks

Have student restate information

Provide concrete examples

Follow a routine/schedule

Alternate quiet and active time

Use a visual daily schedule
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SO @@ O Reword questions in simpler language
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Highlight important words or phrases in reading assignments

Use peer supports Ell’ld mentoring

©O O

Use positive reinforcement



OTHER POSSIBLE ACCOMMODATIONS CONTINUED
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Alter the classroom arrangement
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Provide special seating near the teacher or a peer role model
Provide low distraction work areas

Spccial furnicure such as exercise balls and bean bag chairs
Provide natural sunlight

Post schedules/directions on wall
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Use timers/alarm to heip with time management

Create assignment notebook for teachers and parents to check
Keep basket of supplies close to desk

Create check lists

Provide rubric describing elements of a successful assignment

Allow answers in different modalities, e.g., spoken or written
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Provide frequent check-ins

ASSESSMENT & UDL CONSIDERATIONS

Assessment and student growth are guided by standards-based rubrics and supported through both formative and
summative systems. Longitudinal portfolio development documents skill progression from DVC 1 through DVC 4, and a
revision-based growth model reinforces mastery through iteration and professional accountability.

Formative: Sketches, critiques, exit tickets, check-ins.

Summative: Final branding package, presentation and defense, reflection.

Student Choice: Artist selection, branding direction, project formats.

Assistive Tech: Spccch—to—tcxt, digitai drawing tools, alternative input options, including video.

Collaboration & Feedback: Peer reviews, brainstorming, audience engagement.

My student-centered curriculum ensures accessibility, creativity, and real-world skills while keeping students engaged.



SAMPLE ABRIDGED UNIT SEQUENCE AND DESCRIPTIONS: DVC3 REBRAND A MUSICAL ARTIST

Weeks 1-3

Weeks 4-5

Weeks 5-8

Weeks 9-10

Weeks 11-13

Weeks 14-18

UNIT 1: INTRODUCTION TO BRANDING & VISUAL IDENTITY

Define branding, analyze artist identities, introduce the project.
Research & artist analysis

Mood Boards & concept development

Critique

UNIT 2: TYPOGRAPHY & LOGO DESIGN

Analyze music industry typography,
Create sketches of new logo ideas.
Critique

Recreate sketched logos in Illustrator

UNIT 3: PROMOTIONAL POSTER, ALBUM COVER, MAGAZINE COVER AND SPREAD DESIGNS

Analyzc music industry audience graphics,

Create before and after vision boards for the artist
Create sketches of deliverables,

Critique

Recreate artwork in Photoshop and Illustrator

UNIT 4: MERCHANDISE DESIGN

Design branded merchandise including: clothing, promotional postcards, stickers,
buttons, Coloring books and activities for small children who visit the exhibition.

UNIT 5: EXHIBITION PLANNING SOCIAL MEDIA & MARKETING STRATEGY

Develop advertising strategies and concepts.
Create promotional assets (Instagram posts, website mock-ups, TikTok ads)

UNIT 6: FINAL REFLECTIONS, PRESENTATIONS & PUBLIC SHOWCASE

Compile work into a cohesive branding portfolio.
Present re-branding project to class, teachers, or an online showcase.

Exhibition of student work.



08 CURRICULUM MAPPING & SYSTEMS DESIGN

DVC 1: Design Foundations

DVC 2: Typography, Composition, Technical Fluency
DVC 3: Branding & Identity Systems
DVC 4: Portfolio & Professional Practice

Each year reinforces prior skills, increases student independence,
raises professional expectations, and expands technical rigor,
building toward mastery through progressively higher levels

of complexity and accountability.

Vertical Curriculum Architecture:

+ DVC 1 > Foundations of Design
« DVC 2 - Typography, Composition, Technical Fluency
+ DVC 3 - Branding & Identity Systems
« DVC 4 - Portfolio & Professional Practice
Each year reinforces prior skills, increases student independence, raises professional expectations, and expands technical

rigor, building toward mastery through progressively higher levels of complexity and accountability.

I built a comprehensive instructional system that includes a structured file architecture workflow, consistent naming
conventions, project milestone calendars, a standards-based rubric framework, a required process slideshow for
documentation of thinking, and a revision-based growth model, together demonstrating strong instructional coherence,
professional alignment, and long-term scalability across the program.



07 PROFESSIONAL LEADERSHIP & DEVELOPMENT

As a Chapter 74 Design & Visual Communications educator, I did not inherit a fully aligned program, I built one.

I transformed a traditionally architecture-centered curriculum into a fully articulated DVC program by designing a four-
year scqucntiai pathway (DVC 1—4) aligncd to Strand 1 (Sufcty & Professional Practice), Strand 2 (Technical Knowicdgc
& Skills), and Strand 3 (Embedded Academics). I scructured a vertical skill progression model grounded in spiral growth
and integrated professional industry workflow systems directly into classroom practice.

My opcrationai 1cadcrship includes maintaining DESE compiiancc documentation, aligning instructional hours to meet
the 900+ Chztpter 74 requirements, Coordinating with administration for state reporting, managing program equipment
and digital labs, and upholding professional studio expectations within the classroom environment.

In addition, I managcd Perkins funding, which requires rigorous cornpii:tncc and accountabiiity. My role combined
instructional alignment with financial stewardship. I wrote and supported Perkins Improvement Plans, identified
instructional resource gaps, planned budgets for software, hardware, and supplies, justified purchases based on Serand
2 skill dcvcloprncnt, ensured funds supportcd credential attainment and industry readiness, and maintained thorough

documentation for audits and reporting.

CERTIFICATION IMPLEMENTATION & TRACKING

I integrated credentialing into the curriculum as a scruccural

® component of the program. [ embedded Adobe Certified
Professional credentials (Illustrator and Photoshop) and OSHA
) Safety Certification directly into instruction, ensuring students
were prepared for industry validation as part of their learning

process. In my leadership role, I aligned lessons to certification

standards, scheduled testing, prepare students for exams, tracked
student progress, maintained certification documentation, and reported credential attainment. This work reflects strong
workforce readiness alignment, industry validation of student skill, and clear accountability metrics tied to

postsecondary and career readiness.

My strength is most visible in my curriculum mapping and systems design. I developed a vertically aligned curriculum
architecture that moves students from DVC 1: Foundations of Design, to DVC 2: Typography, Composition, and
Technical Fluency, to DVC 3: Branding and Identity Systems, and finally to DVC 4: Portfolio and Professional Practice,

ensuring intentional skill progression, increasing rigor, and professional-level outcomes across all four years.

09 LICENSE & PROFESSIONAL CREDENTIALS

. My professional qualifications reinforce my authority as a CTE leader by reflecting both industry
expertise and educational rigor. I am the former owner and founder of Boston-based Studio 180,
LLC., a graphic design and web development firm. Studio 180’s client list included:
Drugstore.com, Otis Elevators, Massachusetts General Hospital, Harvard Kennedy School of
Government, Cybersmith, and the Society for Black Academic Surgeons. I hold a Massachusetts
Vocational Technical License in Design & Visual Communications, a Professional Teacher
License in Visual Art (5-12), and a Sheltered English Immersion (SEI) Endorsement. In addition,

Ado be [ maintain industry credentials including Adobe Certified Professional status and OSHA Safety

Certification.

My academic preparation includes a Master of Arts in Teaching from Massachusetts College of Art and Design,
a Bachelor of Fine Arts from Parsons School of Design, and a Bachelor of Arts from Wesleyan University. This
combination signals deep studio training, scrong pedagogical expertise, technical industry validation, and full
compliance Ciigibiiity for Chapter 74 programming.



COLLEAGUE INTERNSHIP PROGRAM TESTIMONIALS

[ am writing in support of the exceptional Studio M7 DVC internship program that
Ms. Olton created for visual arts majors at Boston Arts Academy. Since its inception,
the program has proven to be of enormous value to the students in Studio M7 and the
broader school-wide community.

Over the past few years, I have enlisted the services of Studio M7 students numerous times
on projects including magazine layout, event promotion, and poster design. Each time
I have been thoroughly impressed by their professionalism, competence, creativity, and the

quality of the finished product.

Most recently, I hired Studio M7 to promote a story slam that my literary arts students produced. Because the event
was scheduled near the beginning of the school year, the project had a very tight timeline. Knowing this, the assigned
student reached out to me not only during school hours, but after school and on weckends. After the inicial meeting,
she provided me with several design options, took my feedback and refined her designs in a way that enhanced even
what I had envisioned. The attention to my needs as a client and the ability to concretize my often nebulous ideas into
profcssiona] caliber products is a hallmark of the group.

Even more impressive than their professionalism and responsiveness, however, is their obvious deep dedication and
motivation. On story slam project, the student project manager reached out to me before the school year had officially
begun: “Hi Ms. Brown! I hope you're having a great summer. 'm reaching out regarding the design work for the Moth,
Myth, Magic event. Studio M7 is excited to collaborate with your group on developing a logo and posters for the event.

Before we assign the job to one of our members, I'd love to get a few more details about the project. Would you like to
schedule a meeting to discuss? I'm happy to connect over zoom before school starts, or we can set something up for once

we're back.

Looking forward to getting started!
Best, Beck Peterson”

When I received that email, I was flabbergasted. School hadn’t officially begun yet, here was a Studio M7 intern reaching
out to me one day after I had asked Gretta if her group would be able to take on the project. T was equally astonished
when the student who designed the posters attended the event because she wanted to “support and see [her] work in

action.”

Many other BAA colleagues have benefited from the work of Studio M7 also. This fall, a teacher from our school’s
theater department, emailed Ms. Olton regarding the work Studio M7 students completed for promoting her play. “Girl,
The work that you are doing with your students is truly awesome. Beck was able to take suggestions and was excited to
hear them and would bring back something awesome...There were 5 or six drafts I'm attaching the first and the final in
this email. Thank you so much for the work you are doing with these students! And Beck, you are amazing, talented and

a joy to work with.”

Studio M7 is a phenomenal program, and I'm deeply grateful to Ms. Olton for envisioning and creating it. From
inception to execution, the team’s work is consistcntly profcssional, polishcd, and timcly. Even more important, the
students are passionate and committed—gaining invaluable industry skills and real experience while providing a highly
beneficial, free service to our school community.

Sincerely,

Sonya Brown [she/her/hers]
Humanities Faculty
sbrown@bostonpublicschools.org



[ have had the pleasure of working with Greta Olton for the past 5 years. In building
relationships with my peers, I always try to connect students’ academic majors with meaningful,
real-world opportunities that :dign with what they are learning. Whenever [ have pitched new
ideas, she has consistently been open, collaborative, and eager to brainstorm ways to bring them
to life.

One of her most impressive initiatives is the creation of M-7, a student-led design club where
students serve as graphic designers and work directly with real clients. Through this organization,

she has buile a scructure that emphasizes professionalism, clear processes, defined timelines, and
thoughtful client communication. Students don’t just create designs — they learn how to ask the right questions, manage
expectations, and deliver high-quality work in a professional setting.

Her willingness to innovate, empower students, and turn ideas into structured, impactful programs has made a

meaningful difference for both students and colleagues alike.

Emily Mclo, Spanish Teacher
Boston Arts Academy
emelo@bostonpublicschools.org

[ had the pleasure of working with DVC student Joseph Simons, under the direction of Ms.
Olton, the Boston Arts Academy (BAA) Director of Design and Visual Communications, a CTE
Pathway for Visual Arts Students. I am an academic teacher at the BAA; Joseph S. offered me his
services to design a custom bathroom pass for my classroom. He turned an ordinary classroom
item into the envy of my colleagues. I was thoroughly impressed with the professionalism of Ms.
Oton’s students. Joseph worked with me to come up with a design that reflected exactly what he

and I had discussed. After our initial conversation, he followed up with me in a timely manner

with emails that included drafts, second drafts with revisions, and then the final product. His
interactions with me as his client were thoughtful and responsive. The final deliverable was
outstanding. The design exceeded my expectations, and he also laminated it to ensure its durability. Under Ms. Olton’s
supervision, Joseph demonstrated real world, marketable skills, and he did so with the utmost professionalism. I was

certainly a satisfied customer.

Christopher J. Aviles, Ed.D., Spanish Teacher
Boston Arts Academy
caviles@bostonpublicschools.org

The DVC M7 internship program was an outstanding experience from start to finish. The
students produce high—quality work and demonstrate a high level ofprofessiona]ism. During our
initial meeting, the student thoughtfully engaged with the vision and goals I had for the art piece.
The usc of worksheets and design briefs helped clearly define scope and expectations, making the
collaboration efficient and focused for everyone involved. Communication was consistent
throughout the process, with regular check-ins and updates that kept the project on track. The
final deliverables exceeded my expectations, and it was clear that Ms. Olton’s leadership played a

crucial role in guiding the students and supporting them in achieving such strong outcomes.

Analisa Fazio, School Counselor
Boston Arts Academy
afazio@bostonpublicschools.org



STUDENT TESTIMONIAL

My name is Leycaira Martinez and I graduated from Boston Art Academy in 2024, [ was
in DVC 1 through 4 which were all taught by Ms. Olton. I am currently a sophomore at
Wcllcslcy Collcgc. Ms. Olton has been a great anchor and advisor for me through high
school and after. After the pandemic my first class with Ms. Olton was at the time the
school was still sharing a building so we were in a tight space. Nevertheless, her
introductory course for Hlustrator was really useful to understand the basics. I really
enjoyed the fact she sent out the files and had us follow along on our own desktops as
she went through the process. The classroom environment was always really relaxed and

inviting, while we worked on projects and did critiques everyone in the class also felc

like a family since Ms. Olton was always upfront with us.

Her teaching style was great since she set clear expectations and deadlines, but also was accommodating if a student ran
slightly behind. She always reminded us to name and upload our files properly and would facilitate our critiques the
best she could. In her classes we explored some of the applications on the Adobe suite, mainly Illustrator, Photoshop and
InDesign. I even got to play around with sticker making using the in classroom cricut machine. She always made sure
we had the right print-ready export files when we had exhibitions as well. She always had constructive feedback when it
came to my work and my senior exhibition work would not have been as good as it was if it was not for her suggestions.
What started as a rough idea of a flower book developed into a well thought art thesis. I connected a person’s month
flower in a book to an accomplished woman that was born in those months, as a way to bring light to women’s
accomplishments and make a personal connection to the viewers as they looked for their own months. We always had to
do thorough research and well developed thumbnails before we began, and she pushed me to do just that with my book.
Ms. Olton would mention how text should not be an afterthought and it was better to somehow mix it into the visuals.
She did an amazing job helping me prepare my portfolio and develop useful communication skills T use to this day. She
even helped me get into the UMASS Amherst Summer design academy, which also had a writing course included that
was a great help while writing my college essay.

The Studio M7 after school program was also a great experience, she treated us as if we were a real firm for the school.
We would create posters and infographics for teachers and theater performances the school held. She always made a
point to give us new opportunities. Two of my pieces were even showcased at a UMASS Lowell student exhibition we
found while on a field trip there.

One of my classmates and I even got to illustrate an author’s children’s book, which was roughly a two year project

and got paid for it. Ms. Olton was a huge part when it came to developing my confidence as she held our class with

high regards. She had always been very supportive as well, making sure I had the tools needed for any projects I wanted
to make. Even giving me the freedom to work on our yearbook once I finished my senior thesis. Even outside of the
classroom she would tell us about her work experience before teaching and give us daily advice. I even interviewed her
for my public speaking course because she is someone I look up to as a professional. Our overall classroom environment
was also very supportive, I would walk around and ask for feedback from friends even outside critiques and Ms. Olton
was always happy to look at my work as [ mentioned before her feedback has always been appreciated. The critiques also

fele very supportive and really helped with developing my projects.

[ know that my four years with Ms. Olton helped me develop into the person I am today. Aside from work experience
Ms. Olton is also the reason I am at Wellesley College. When applying to colleges I talked to multiple teachers and
advisors to make sure I had all the information I could before deciding. When I brought up Wellesley Ms. Olton told
me about someone she knew that went there and how it helped them grow as a person. Her words of encouragement
and opinion definitely helped me decide Wellesley was the right place for me! Ms. Olton was not just my graphic design
teacher. She taught me how to communicate effectively, carry a message with my work and take pride in it.

Sincerely,

Leycaira Martinez

Boston Arts Academy, 2024
Wellesley College Class of 202



My name is Zack Moise and I graduated in 2025. I took DVC1, DVC2, DVC3, and DVCy
with Ms. Olton over four years. I am currently in college studying business and
marketing while building my own clothing brand.

If T had to describe Ms. Olton in one sentence, I would say she teaches at a real world

level because she truly sees the potential in her students.

. / My firse experience in her classroom felt different from any other class. It felt like a
< %
i 'IERlES studio environment, not just a high school elective. There were clear expectations,
S I Z . .
1 structure, and professional standards from the starc. What scood out most was how

seriously she took our work. She made it clear that what we created represented us.

Her teaching style is intentional and process driven. Every project followed a structured design process from rescarch
and thumbnails to revision and final execution. She emphasized typography, hierarchy, composition, and file
organization. We learned to name files properly, meet deadlines, export print ready work, and use industry tools like
Adobe correctly. Critique was honest and constructive. If your work was not strong enough, she would tell you directly

because she expected you to improve. She pushed me to refine my ideas instead of settling for something average.

Because of her, I grew both technically and academically. T learned how to think through a concept before designing ic. I
developed presentation skills and learned how to explain and defend my creative decisions. I became comfortable with
revision and understood that strong work comes from refining, not rushing. I genuinely feel more prepared for college

and the professional world because of the foundation she gave me.

She treated us like profcssionals. Deadlines matcered. Effort matcered. Presentation matcered. That mindset changcd how
I approach my work today. She taught me that if you do not put in effort, it shows, and that reflects back on how people

view you and your work. That lesson goes far beyond graphic design.

Beyond technical skills, she impacted my confidence and identity. Her classroom felt safe but challenging. You could be
creative and express yourself, but you were also expected to grow. Critique never felt personal, it fele productive. She
made students feel seen while still holding them accountable. During moments when I was unsure about my future, her

class gave me direction.

Her program had a long term impact on me. Evcrything I learned in gr:lphic dcsign hclpcd guidc me toward business
and branding. Without her, I honestly would not have had a clear idea of what I wanted to pursue after high school. T am
in a strong place today because of the standards and discipline she instilled in me. T would absolutely recommend her

program to any student who wants to grow creatively and professionally.

Ms. Olton did not just teach graphic design. She taught me how to think, revise, and carry myself like a

profcssionu].

Sincerely,

Zack Moise

BAA Class 0f2025

Dean College Class of 2029



Enzo Palacios

BFA Graphic Design
Canditate, Class of 2028
Lesley University College
of Art and Design

Boslon Arts Academy,
Class of 2024

My name i Enzo Palacics. | graduated from Boston Arts Academy in the Class

of 2024, where | completed all four levels of the Design and Visual Communications
(DVC) program. | am currently finishing my second year at Lesley University working
toward a Bachelor of Fine Arts in Graphic Design. My path into design would not
have been possible without Ms. Olten. As one of her students for four years,

| experienced firsthand the impact of her teaching and the depth of the program
she built.

When | first arrived at Boston Arts Academy, | imagined my four years would be
spent doing what most pecple think art is—drawing, painting. and sculpting.

Ms. Olten introduced me to something entirely different: graphic design. It was a
field | did not know existed. yet one that | realized | had been practicing in small
ways my whole life. From the moment | met her, | was immediately interested in

what she had to teach. My interest in design was not fully formed at the time, but her
lectures and demonstrations revealed the possibilities within the field. One class was
enough to spark my curiosity and begin the path that led me to whare | am today.

Her classes were always rich with information and inspiration, She infroduced us
to contemporary designers, historical examples, and student work that showed
us what was possible. What made her teaching especially impactful for me was
that she never askad us to abandon our artistic passions. Instead, she helped
me understand how those passions could expand into new forms of visual
communication and professional practice. She showed me that design could be
both creative and practical, personal and professional.

| began her program during COVID whan classes were held online. Even within
those limitations, Ms. Olton created a space where | and my classmates could share
work, explore our ideas, and experiment with both digital and analog processes.

When we eventually returned to in-person leaming. she guided us through the
technical side of design, helping me build confidence with computers, software, and
production tools, Each lesson was carefully structured to introduce new skills while
allowing us 1o apply them 1o cur own projects.

Her teaching style closely mirrors the structure of college-level studio courses.

As students, we ware given creative autonomy while also being held to professional
standards. She demonstrated tools and techniques step by step, but she also
encouraged independence and critical thinking, From my aexperience in her
classroom, she was not limited to teaching only the basics of design; she openly
sharad her knowledge of the commercial design industry and motivated me fo think
about design as a real career.

In my experience as a student in her classroom, the environment she created was
both challenging and supportive, | was encouraged to draw from my own interests,
cultural background, and artistic experiences when develeping projects while
applying the principles of art and design.



Looking back now as a university student, | recognze how closely her classroom
resembled the creative studio environments | experiencs in college today.
Because of her preparation, | enfered university already familiar with the
expectations, workflow, and critique culture of design education.

In my own experience, everything | know about the design industry began in

Ms., Olten’s classroom, She taught us the full design process—from research and
skatching to iteration, revision, and final preduction. | learmed about typography,
compaosition, file organization, printing processes, and presentation skills, She also
introduced us to professional practices such as portfolio development, gallery

preparation, and pury presentations,

Her crifiques were especially valuable to me as a student learning how to evaluate
and improve my own work. She approached our projects with & deep understanding
of design and industry expectations, encouraging me to ook at my work with a more
critical and thoughtful perspective. Through both personal projects and structured
assignments, | learned to approach problems Bke a designer—balancing creativity
with responsibility, deadlines, and technical requirements. Becauss of the high
standards she mainfained in her program, the rigor of my university courses has felt
familiar rather than overwhelming.

One of the most meaningful experiences for me as a student was participating

in Studio M7. Through that experience, | was able 1o see the connection between
personal creative work and professional responsibility. Working on real projects
taught me how 1o communicate with clients, meet deadlines, and produce work that
responded to real-world needs. She also prepared students for industry certifications,
including the Adobe Professional certification exams, ensuring that we graduated
with concrete technical skills recognized bayond the classroom.

From my experience in the program, | saw how much effort she invested in creating
opportunities for shudents, She actively connected students with employers,
internships, and creative opportunities that allowed us to experience the professional
workd while still in high school. She consistently positoned her students with the
tools, resources, and confidence needed to succeed.

Even two years after graduating, the skills | lzarned in her program continue to shape
my wark, The foundations she taught—design process, crifique, presentation, and
professional communication—are skills | use daily in my university coursework and
freelance projects, Her inflaence can still be seen in the way | approach design
probleme and develop my ideas.

Ms. Olton was more than an art teacher to me. She is a designer whose work reflects
both her passicn for design and her dedication to teaching students from diverse
backgrounds about the possibilities within the field. In 8 public school system where
students often face many challenges, she consistently supported and motivated
students like me to believe in our potential.

| am incredibly grateful to have had such a dedicated teacher and mentor during my
artistic journey. As she offen told us, “Design can change the world,” Through her
program, she inspired me and many of my peers to believe that we could be part

of that change.






GURRIGULUM VITAE



PROFESSIONAL SUMMARY

Experienced Design & Visual Communications educator, CTE director, and curriculum designer with over nine years
of service in Boston Public Schools. Proven success building and sustaining a Chapter 74-aligned Design & Visual
Communications program grounded in equity, industry credentialing, MTSS/UDL, and postsecondary readiness.
Recognized for transforming curriculum, managing Perkins grants, mentoring educators, and producing award-winning

student work while fostering inclusive, student-centered learning environments.

LICENSURE & CERTIFICATIONS

Sheltered English Immersion (SEI) Endorsement

Vocational Technical Teacher License —

Design & Visual Communications, Massachusetts

Professional Teacher License —
Visual Art (Grades 5-12), Massachusetts

Adobe Certified Professional —
Graphic Design & Illustration using:
Adobe Tllustrator and

Adobe Photoshop

OSHA Safety Certification

EDUCATION

Massachusetts College of Art and Design —
Master of Arts in Teaching (MAT), Boston, MA

Parsons School ochsign —
Bachelor of Fine Arts (BFA), New York, NY

Wesleyan University —
Bachelor of Arts (BA), Middletown, CT

Office for the Arts ac Harvard University —
Cambridge, Ma

Passalacqua School of‘Druwing & Mlustration —
New York, NY

PROFESSIONAL TEACHING EXPERIENCE

Boston Arts Academy (Boston Public Schools) — Boston, MA
CTE Design & Visual Communications Educator & Program Lead



INSTRUCTIONAL PRACTICE

+ Design and deliver project-based instruction in Design & Visual Communications (DVC) aligned to
Massachusetts Chapter 74 Vocational Technical Frameworks, integrating typography, layout, branding systems,
digital and analog illustration, motion graphics, social media design, and multimedia storytelling.

+ Teach industry-standard tools and emerging technologies, including Adobe Creative Cloud (Illustrator,
Photoshop, InDesign), animation software, Figma, Procreate, and Al-assisted design tools, emphasizing vector/
raster literacy, professional file architecture, naming conventions, and production-ready deliverables.

+ Guide students through the full professional design process: research, ideation, sketching, prototyping, iteration,
critique, revision, and presentation, balancing thcory with hands-on studio practice.

« Implement (UDL), MTSS, and SEI strategies to ensure multiple means of representation, engagement, and
expression while maintaining professional rigor.

. TFacilitate structured critique using profcssional dcsign vocabulary, peer feedback frameworks, and reflective

protocols to strengthen visual literacy, communication skills, and critical thinking.

+ Embed career readiness skills—including collaboration, project management, presentation, professional

communication, and portfolio dcvclopmcnt—into daily instruction.

«  Use formative and standards-based assessment systems (rubrics, benchmarks, skill checklists, conferencing) to

monitor student growth and adjust instruction.

+ Prepare students for Adobe industry certification and OSHA credentialing

STUDENT GROWTH & OUTCOMES

« Advise and mentor a cohort of students, providing academic guidancc, advocacy7 and social-emotional support.
+ Collaborate with staff and families to implement accommodations for equitable access to rigorous curriculum.

+ Students consistently carn local, regional, and national recognition, including multiple Gold and Silver Keys in
the Scholastic Art & Writing Awards.

+ Students win district-wide competitions, including the Boston Public Schools CTE Logo Design Competition,
with selected work adopted for official institutional use.

« Students graduatc with industry—aligncd portfolios dcrnonstrating mastery ofbranding systems, typography,
layout, digital illustration, motion graphics, and professional presentation.

+ Graduates gain acceptance to competitive art schools, design programs, and liberal arts colleges, frequently

carning substantial merit-based scholarships.

+ Alumni pursue postsecondary study and careers in graphic design, illustration, UX/UI, animation, and related
creative industries, often securing freelance work or internships shortly before and after graduation.

« Launched Scudio M7 in 2027-BAA’s student-run graphic dcsign firm.
Sample Special Studio M7 Student Projects

- Work with students to design curtain wall for new building: Studio M7

- Design poster series for Executive Director of BPS Arts for District Art Rooms
- Design posters and promotional materials for external organizations and BAA
- Design logos and brand identities for special events: Symposiums, BPS Eats

- Design logo for Boston Public Schools CTE Department



PROGRAM LEADERSHIP & EXPANSION (CHAPTER 74)

Lead the design, implementation, and continuous improvement of a Chapter 74—approved Design & Visual
Communications pathway (Grades 9-12)

Dcvclop and refine a Vcrtically aligncd four—ycar curriculum Cstablishing clear skill progression, shared

professional workflows, portfolio benchmarks, and exhibition-based outcomes.

Establish and maintain industry-aligned studio systems, including standardized file architecture, critique

pI'OEOCOlS, 13}) SZlfCty proccdurcs, nnd pI‘OdUC[iOH smndards.

Build and sustain partnerships with professional designers, organizations, and postsecondary institutions to
provide mentorship, portfolio reviews, lectures, and learning experiences.

Create and oversee student-led studio initiatives that providc profcssiona]—lcvcl client experiences nligncd to

industry expectations.

Expand public exhibitions and portfolio showcases to increase visibility of student work within the school,

district, and broader dcsign community.

Mentor colleagues and contribute to cross-course alignment, shared expectations, and student outcomes.

CTE COMPLIANCE, OPERATIONS & RESOURCE MANAGEMENT

Maintain full Compliance with Massachusetts Chapter 74 regulations and audit requirements.

Manage CTE compliance systems, including student rosters, Skills Library documentation, OSHA safety
instruction, Adobe credential tracking, and program reporting.

Develop, monitor, and report on Perkins and CTE budgets to :ﬂign resources with program improvement goals.

Lead equipment planning, procurement, and maintenance for industry-standard design labs, including

computers, tablets, printers, and specialized hardware/software.

Prepare and submit Perkins funding proposals and documentation to support equitable access.

Coordinate field trips, visiting professionals, exhibitions, and public events, managing logistics, permissions,
scheduling, and supervision.

Collaborate with administrators, IT, facilities, and district CTE leadership to maintain functional, industry-

rcady lcaming environments.

SUPERVISING PRACTITIONER

Massachusetts College of Art and Design (MAT Program) | 20202022

Mentor and supervise pre-service art educators, providing instructional coaching, classroom observation,

curriculum feedback, and profcssiorm] evaluation n]igncd to state tcnching standards.
Supervise Teacher Candidate for MassArt MAT program

Model and guide teacher candidate teaching practices

Dcvclop a co]]cgia] rclationship to hc]p foster reflective practice togcthcr

Assign activities, such as assisting in the preparation of lessons, and tutoring individual students O
Demonstrate lessons

Review and discuss teacher candidate’s progress chkly
Evaluate the educator candidate on an ongoing basis

Help the educator candidate evaluate and reflect on his or her own progress

ADDITIONAL PROFESSIONAL EXPERIENCE



City Arts & Sciences Academy (CASA) — Consultant, Lynn, M

Partner with school leadership to design and implement a Design & Visual Communications program aligned to
Chapter 74 standards. American Institute of Graphic Arts (AIGA), Boston Chapter — Guest Lecture

Present on best practices in teaching graphic design, typography, and studio-based learning models.
Smithsonian Institution, Center for Astrophysics — Web Designer & Strategic Consultant

Design website and logo; advise on information architecture, UX strategy, and implementation.

Office for the Arts atc Harvard University (Ceramics Program) — Publicity Coordinator & Photographer
Coordinate marketing initiatives and photograph exhibitions, events, and artist portfolios.

New Art Center, Newton, MA — Website Designer, Strategic Consultant & Print Designer

Develop marketing plans, design print and digital materials, and advise on brand positioning and

communications strategy.

Studio 180 LLC — Founder, Creative Director & Marketing/Communications Director
Lead creative teams and projects from concept through completion

Manage budgets, invoicing, and quality assurance.

Develop brand identities, websites, CMS platforms, and integrated marketing strategies.
Houghton Mifflin Company — Graphic Designer & Project Manager, Special Projects Team
Design and manage cross-departmental print and digital publishing initiatives.

Contribute to corporate identity redesign.

Design the first four-color edition of the Oxford English Dictionary.



ABBREVIATED DESIGN CLIENT LIST

« Smithsonian Institution

« Museum of Fine Arts, Boston

. Harvard University

« Massachusetts Institute of Technology
«  City of Cambridge

+ City of Somerville

« Beth Israel Deaconess Medical Center
« Brigham and Women’s Hospital

. Massachusetts General Hospital

« Partners Healthcare

« League of American Orchestras

+ Socicty for Black Academic Surgeons

SELECT PERSONAL AWARDS & EXHIBITIONS

+ James K. Bronner Exhibition — Morse Institute, Natick, MA
The Rhythm of Color Exhibition — Allen Center, Newton, MA
+ Arnheim Gallery Group Exhibition — Stamp Your Foot and Shout Begin
+ Massachusetts College of Art & Design Book Award
Community Spirit Award — New Art Center
+ MITX Awards — Winner (City of Somerville Website & CMS)
« MIMC Awards — Finalist (City of Cambridge Website & CMS)

cHealthcare Leadership Awards



STUDENT WORK






9TH GRADE EXPLORATORY: DESIGN A FONT FROM AN OBJECT IN YOUR ENVIRONMENT







9TH GRADE DVC1: DESIGN A SUPERHERO WHO WILL SOLVE A WORLD PROBLEM




\Camergon
fo/rest irga fro

is found in Nigéria, Cameroon,
Equatorial Guéniea,and Gabon.

They can be 1157 =°2.5” long
Bhere is no tadpole stage.is
found in'Nigeria, Camerd
Equatorial Guniea, and Gabol
They can be |.5-2.5 inches

long. There'is no tadpole stage

] Chalky reed
roy

These frogs can be 0.91” -

1.26” long.They have a large,

heart shaped tounge and change

o N\ colors depending on the season.
At night they can be yellow or
orange.The one shown is during

dry season.

Banana frog

Banana frogs vary in species but

: most are under |” long. They can
A\ live in both dense and moist for-
rests to open and dry savanahs in

Nigeria and other countries

nearby.

' 4

OF SOUTHEASTERN NIGERIA

Y

IROKO TREE

IROKO TREE
Iroko is a large hardwood tree fron
west coast of tropical Africa that ca
up to 500 years. The timber is usec
variety of purposes mostly centere
around biulding Some of these jun
monsters were left standing in whe
now redidental areas from where t
original forest was cut down becau
Yoruba people regarded them as s:
Now they are among the last in Nig
and on the IUCN Red List status an
threat of exstinktion.

AFRICAN WHITE MANOGANY

MUSANGA CEROPIODES

AFRICAN WHITE MANOGANY

Meliaceae family, native to tropical Africa. This |
survive 350 years in the wild They have big fruit
are said to inprove blood circulation. There root
come out of the grond and create long strange |

tripping hazards f d hidi t
BUSH BUTTER TREE ripping hazards for grownups and hiding spots

MUSANGA CEROPIODES

Musanga Ceropioides (offen referd to at the unbrella
tree) is found in tropical africa. This wonder can grow
up to from 18-45 meters tall. The seed fuilled yellow
fruits are eaten by elephants and many outher animals
ocuping southeasten nigera.

BUSH BUTTER TREE
The bush butter tree (or the dacrupdes edulis) is a
medium-sized, evergreen tree attaining a height of
18-40m D. edulis is its fruit, which can be eaten either
raw, cooked in salt water or roasted. The cooked flesh of
the fruit has a texture similar to butter and is often eaten
on bread. The pulp contains 48% oil and a plantation
can produce 7-8 tons of oil per hectare.
ube, alumni or african pear

SOUTHEASTERN NIGERP

STROPHANTHUS

/

STROPHANTHUS

Strophanthus is an herb. It has been used as an arrow poison in
Africa. Strophanthus seeds are used to make medicine.
Despite serious safety concerns, people take strophanthus for
diabetes, heart problems, and high blood pressure, but there is
no good scientific evidence to support these uses.




10TH GRADE DVC?2: DESIGN AND ILLUSTRATE A LYRIC BOOK OR POEM
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YOU KNOW YOU'RE
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11TH GRADE DVC3: REBRAND A MUSICAL ARTIST

DELE RETERM BACK INTO
THE WORLD OF MUSIC

(e 0
A
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HIMSELE

In every walk
with nature one

receives far more

than he s

NATU

IN TOUCH WITH
NATURF
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HOUSTON, TX LAS VEGAS, NV SOUTH ORANGE, NJ ATLANTA, GA
OCTOBER 15 OCTOBER 21 OCTOBER 28 NOVEMBER 11

DALLAS, TX DENVER, CO BOSTON, MA NEW ORLEANS, LA
(OCTOBER 16 OCTOBER 23 NOVEMBER § NOVEMBER 14

SAN FRANSICO, CA CHICAGD, IL PHILADELPHIA, PA ORLANDD, FL
OCTOBER 18 OCTOBER 25 NOVEMEER 7 NOVEMEER 17

L0S ANGELES, CA BUFFALD, NY BALTIMORE, MD MIAMI, FL
OCTOBER 19 OCTOBER 27 NOVEMBER § NOVEMBER 18

2022 NORTH AMERICAN TOUR

baar mogendheid ondernomen. Luister javanen om ad lev-
eren krijgen. In in langs welks lucht halen groen voort. Zin
roestige troepjes gif indische ook. Was sap apen vorm van
rug maal. Gouden vioeit ad en er schaal. Misschien zes
opbrengst bewegende zin elk met. Vergissing far buiten-
dien ten verbazende ook verwijderd wantrouwen.

er WURISE

THEN {IP-HODP MUSIC.CY urmcs

Zich rook telt niet te op vaak diep. Leerling geheel-
en op op gestegen dichtbij inkrimpt losmaken. De
gunstigste verzekeren ze buitendien doorzocken
na. Dat spoorwegen weggevoe spoordinooch
zchimedes voorschijn ter heb. Lagen nu
&% v ad om alais peper af. Wel middelen
werkzaam zij district waardoor nam
200. Goping treden bieden liever wascht
men mee z0o. In zelf door rang kuil oven
wier al. Welvaart het lateriet district
selangor behouden kan genoemde.

ar mogendheid ond
leveren krijgen. In in lang

Opgericht al binnenste of voor-
komen te. Even iets maal zout
‘mijn sap was apen. Te insnijding
schipbreuk of verdedigen ik
afwachting ad. Tegen meter
van wonen anson spijt markt
zij. Nauwelijks en smeltoy-
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lukking inspanning af.
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chien arbeiders al te
duimbreed inder-
daadeld dit zma-
leische federatic
hellingen lot
ontginnen
stroomend
hen tot.

gevoerd al mislukk
misschien

atie per
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12TH GRADE DVC4: SENIOR THESIS

Noah wrote, designed, and illustrated an 8o-page graphic
novel reflecting on his four years of high school. The
narrative unfolds visually as much as it does in text:

the imagery begins in black and white and gradually
transitions into full color, symbolizing growth, self-
discovery, and the expanding complexity of his

experience over time.

| 1 dont think
| Ilike this place

i / |

The people
scare me

The work /.
never ends

D o il [
I don’t fit in ‘ il
here \ ‘ \

R
. | We're all leaving...
} Together
5

|



This student courageously wrote and illustrated her journey through a serious mental health crisis.

IT MAY BE HARD,
JUGGLING
EVERYTHING AT
ONCE, MAYBE EVEN
DAUNTING

I KNOW YOU MIGHT
NOT THINK SO. I
KNOW YOU MIGHT
FEEL LIKE YOU HAVE,
NO ONE TO TURN

MANAGE
ITALL
AT
ONCE,
You
CANT

IS COMMUNICATION
AND COMPANIONSHIP|
T0 ELEVATE YOUR
TENSION.

BUT I HAVE
RETURNED, AND I
CAN MAKE You
BETTER! BETTER
AT..UH, WHY'S SHE

O))

I CAN TELL YOUR
UNSTABLE, EVERYTHING
IS MOVING SO FAST You
DON'T KNOW HOW FAST
YOU HAVE TO MOVE IN |
TURN. YOU'RE FREEZING

IT'S HARD, AND WHILE
YOU WANT HELP, YOUR
MIND IS FIXED ON
DOING IT YOURSELF
SINCE YOU'RE SCARED

YEAH I KNOW I
CAN NEVER BE
BETTER COMPARED
TO SOMEONE ELSE
BUT I'VE COME
TO TERMS WITH
THAT
I CAN ONLY
BE BETTER THAN MYSELF




Ariana wrote, designed, and illustrated a 40-

page graphic novel centered on a cast of original
characters she developed and refined over time.

The project showcases her strength in narrative
development, visual storytelling, and character
design. She is currently adapting the book into an
animated version and plans to market the project to

major publishing houses.




215t CENTURY BOSTON ARTS ACADEMY PRODUCTION

STARTING
EATON
VEIGA

MARGARETTA
OLTON

FRANCISCO
SOSA

Eaton created a powerful series of “movie” posters
that Visually narrate pivotal stages and dcfining
moments from his own life. meing personnl
experiences through cinematic storytelling, he
translated memory into bold, concepe-driven
design work. He is currently studying graphic
design at Lesley University on a full scholarship.
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STARTING
EATON MARGARETTA FRANCISCO
VEIGA OLTON SOSA




Marcos, originally from Mexico, wrote, designed, and illustrated his senior thesis, “The Disappeared” is an immersive
project confronting the crisis of forced disappearances in Mexico. The installation required viewers to physically walk
across a large-scale printed list of individuals who have “disappeared” in order to view the arework displayed on the
wall—an intentional act that implicated the audience in the weight of absence and erasure.

His work drew a direct connection between U.S. systems and the power of Mexican cartels, examining the political
and economic entanglements that sustain violence. Marcos is currently studying art and design in Mexico, further

developing this thesis into a 1arge—scale gallery installation.



Zack conceptualized and launched his own clothing brand through an extensive research and development process.
He designed and produced a fully realized fashion line supported by a comprehensive brand ecosystem, including
original photo-shoots, film advertisements, a custom website, a look-book, logo development, a product catalog, and

coordination with manufacturers to produce his garments.



STUDIO M7




Preparing Students for College and Career

XX\ Boston Arts Academy

Design & Visual Communications

4102 |
Mr. P. Edwards

Ms. OltonJ

Career and Technical Education Fashion Technology

e

Career and Technical Education



Studio M7’s vision for the curtain wall was reflect Boston Arts Academy’s and the Boston Public School educational
program, culture, community, and values. The guiding design principle was Boston Arts Academy as a beacon for the
community. The curtain wall communicates the school’s mission to support cultural diversity and local community
engagement, while encouraging creativity and artistic growth. The curtain wall’s aesthetics are an inspirational

expression of BAA students’ and faculey’s view of Boston as an inclusive community that encourages collaboration,

diversity, be]onging, and artistic discovery.

Initial Studio M7
meeting to discuss
curtain wall project
with the architects.
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The NEW
BOSTON ARTS
ACADEMY
building

Photo:
Dan Jentzen

. by Karen Cheng
Class of 2019

Curtain Wall
by Natalia Reyes
Class of 2020

Construction site scrim
by Karen Cheng
Class of 2019




GRETTA OLTON

GRETTAOLTON.COM
GRETTA119@HOTMAIL.COM
617-283-8098



